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S - The ADAPT program ¥eatures thé direct apd indirect’partitipation of counselors
.~ & dnd school psychologists in an interdistiplinary approach to proyiding a "total
- education" for behaviorally/emotionally handicapped studentsg.  Gilbert-High School
." has recqQgnized the need for.a fresh immovatiwe approach to edu ating many of it's
) students-students for, whoif more traditional approaches have proven inadequate."' Many
of these Students, deéspite possessing at least ayerage potential, have experienced .
behavior problems, attendance difficulties;;emot;onal'difficulties, attitude problems,
loss of motivation or other similar diff}cﬁities. It is for these select students
Gilbert High .School offers an alternative, individually designed program: ADAPT
(Alternative DirecﬁiOn for Adjustment and Personal Training{:

K

v . The ADAPT program- c ;sists of a four hour block of time, from 8:30-12:30 daily,
" duriné?which StudqnqS,receive'éducétional, vocationa},‘interpersonal, and field
education. One pervasive gSpect of the program is the "values" orientation of constant -
ins%ruqtion.. The specific curriculum, tailored to the individual student's needs, is
jointly deveIoped,by teachers, counselors, psychologists, administrators, students
apd parents. *.The individual student's educatidhal plans are designed to include
the broadest and most relevant range of experiences possible. The students earn high
schoql credit on a coptract basi€ while participating in the program, Students may
earn as many as 5 crédits annually for their participation in the ADAPT. program, and
may also enrbéll for certain restricted classes outside. of the program (e.g., work
experience, vocational classes, etc.). Services are also provided to the parent and
families of ADAPT students. S .
r : - - ) -
" Whenfqdhsidering stydents for the ADAPT érOgram, many factors are considered - ~
previous test ‘information, teacher recommendations, parent recommendations, types’
of difficulties encountered and the students genuine need of the program. These
Tecommendations are formally presented to parents, with the accompanying rationale
and purp65e."Participation in the ADAPT program is subject to parent approval - no
student wi'll be placed in, or removed from the "program w%thdut written .parert

,

authorization.’ ( N :

The ADAPT program is viewed as a means rather than an end. The program provides
students with an-intensive and structured oppoxsunity to make a sersible commitment
tzzzsbbéling with the goal of reintegration. enever possible, reintegration

-procedres are enacted. Provisions regarding establishment of need, philosophy and
/pﬁ}pose, student identification and placement, personnel comsideration, curriculum
.w”Pverview, administﬁation cbnsideration and program evaluation are provided.

. ¢

» ‘ ~
*  II. ADAPT: Program evaluation "
v . ~ . G
EQaluation of the ADAPT program, completed at the end of thg‘first year of
operation, indicated improved student attendance, improved student and parent
attitudes toward school, and reduced incidence of disruptive incidents. Recommenda-

tions for future implemenxatiog\are discussed’.
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BA‘CI(GROUND AND NE‘E'D . - . . o ) | ]

K]

As Spec1al Educatlon serv1ces were- prev1ously provided, . all areas of exceptlonallty were |
served together in speclal classrooms /Learning disabled, emotionally handicapped, B
‘educable mentally handlcappgd etc. were educated together._ :Although this arrangement

- had not presented problems for dll students. and clagses, % distinct<need for a more
intensified and structured pfogram - especially for the Serlously emotionally and/or

behav1orally handlcapped was observed . . -

- . ) . L) L)

On several odcasions in the past, Severely d1sruptive behaviors have. been manifested
which seriously hampered normil glassroom procedures Slnce all Spec1al Education students
were previously pooled mildly and moderately'handlcapped students were occasionally
subjected to extremely d1sor1ent1ng expeyiences, and-vigtlmlzed ‘by the inclusion of
seriously emotlonally hand1capped students 1n thelr classes The inclusion of a relatively
small number of behav1orally hand1capped“stud 1n'typ1cal special classes, consequently,
reduced the effectiveness of the total program. y S - oy
L 4 K
During the school year, a number of Seriously emotipnally hand1capped students were
referred for evaluation and identified- as needing a highly structured and controlled jl' .
educational program., These students were in need of a program which emphaslzed perscnal
‘adJustment and the development of approprlate interpersonal relationships, as well as
academic content. Previous experlences have discouraged the continued placement of these
students in existing special classrooms due to the aforementloned compllcatlons On
several occasions, Gilbert Public Schools wére forced to recommend programs outside of
the District due to the inadequaey of existing programs for, the serioasly emotionally
handicapped. Furthermore, a number qf-students in the general high school populatlon
‘were also in need of more intensive. sérv1ces~ . g
. . p
The trend in terms of local D1str1ct resgpnslbllltles has been movirlg toward a "total
funding" concept. In effect,.such a concept necessitates complete 1 cal funding of
.students placed outs1de of the District. -Although Gilbert currently prov1des fundihg
with respect to tultlon and transportatlon, total funding. appears destined to include -
residential placement ‘costs when need arises. ‘The cost of such placements is prohibitively
high, and makes the gptlon of a. more 1nten51ve local effort imperative.
Gilbert Publlc Sch ols has responsibility to. provide a.free and appropriate education
for all District/students. Since a number of Gilbert High School students have been
identified who/zfe in n ed of an 1ntens1vesprogram, an alternatlve program has been

. developed as a Mmeans of meeting these needs. : ) o oo
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PHILOSOPHY AND PURPOSE

. The phllosophy of . the ADAPT program includes many facets In1t1ally, as prev1ously
) mentioned, each student‘is entitled to a free and appropriate educatlon which is -
N appropriate for ind1v1dual student's needs. Gilbert High School is committed to
providing this education in the broadest sense. Since many. students have demonstrated .
;‘needs which cannot be met excluslvely through individuwal academic content or remed1atlon,‘
‘We must direct efforts beyond the scope of . trad1tlonal high school curr1culum
Speclfically, we feel that continuous efforts to 1mprove the affectlve domain of the .
1nd1V1dual studénts must be advanced as odne of'ﬁhe~pr1nc;pal focal points' of the program.
: Purthermore, alternatlve 1nstructlonal procedures whlch ‘emphasize a values apprvach with
academic content material, as well. as 1nd1v1dual respons1b111ty, .independence and
°, oommltment must be prov1ded in a highly~sp Ciallzed program ~ ’
*Academlc prrorltles must be establlshed\buJ many of these students demonstrate that their
‘most pressing needs are in the areas of adjustment, att1tude, dand interpetsonal. effective-
' 'ness. Generally, maxlmally effectlve acad mlc*programmlng cannot be advanced when
' emotlonal barr1ers 1mpede normal information proces51ng.
An addltlonal aspect of the program 1s to increase the dlrect community contact and
involvement of -these students ' Frequentl ' communlty contacts and fiel¥:trips prove
extremely rewardlng and. prof1table for students - espec1ally students fior whom traditional
approaches have- failed. ySince most of these students will be worklng ahd. 11v1ng within ..
Arizona communities in the future, ‘the i ortancesof this. aspect of the program cannotf <
be overstated.|,1 ST - !

7 : . N
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in summary, the purposes of the propose program are. , ‘ R

]

ive and 1nd1v1dualized program for seriously

1. To prov1de a more structured, inte

) .emotionally. handlcapped students.

%.: Tg provideé a slngle environment deSigned to accomodate it's students dur1ng as much
-‘of the school. dag ‘as needed--on .an individual basis-~to a maximum of four cqlass

perlods.

3. To prov1de services speciflcally directed toward the affectlve needs of the students
on a. contlnuous basis. p '

4. To delineate specific rules, gu dellnes and consequehces . regarding a student'

b interaction at Gilbert High Schpol. o ‘

5.. To provide qualré;\academlc in truction. - /J

6. To utilize alternative' 1nstruc onal procedures which emphaslze both content

'~ “veducation and a values approach. | .

7. To utilize the communlty*res ce concept Extens1Vely in the. students program
(i.e., more fieldrbased educ tional experiences). .

8. To develop realistic occupa ional and vocational g&areness and preparation.

9. To monitor and evaluate individual student effectiveness in the ADAPT program on a

: prescrlbed basis. l;

+ 10. To educate seriously emot'onally handi apped students appropr1ately at Gilbert

.. High School whenever possible.

11. To _provide broad based s ppo¥t involving the home, communlty and school in educatlng
stddents. .. :

12. To provide greater con;%ol and continuity of the Speclal Education program in general

13. To provide an additional educational alternative to outside’ placements within the

Gilbert High School. ¢ Vs
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*:"  IDENTIFICATION-AND PLACEMENT o , ' g

- v ' .

. The'proceduges for referrai, evaluation and.placement into the ADAPT program are identical
“to’ those mandated and adopted for other Special Education programs. Referrals for considera-
tion and possible evaluation’ére submitteg to the counselor, and a pre-evaluation staffing
.Will-be held to. determine a“course of action. In'some cases, further evaluation is 4
indicated; in other  cases, either existing data is considered adequate, or the referral .
"is-t?eated using- alternative means.
I ‘ = v ’ 1y
_ TPageht consent for evaluatidn must be obtained ﬁrior to any formal evaluation or placement.
*  The ‘evaluation necessarily includes collecting background data, gathering a social history
¢ zwith the parents, direct evaluation of ab}lity, achievement, and processing and ‘specific
.‘emphasis on,adjustmental and emgtional development. Recommendations, for placemernit in the
'ADAPT program are the responsibility of the multi-disciplinary staffing team as prescribed

in ‘the Special Education Rules and Regulations. .
. A . f

. . . ? .
Each student has an indivyidual performance contract regarding either earniny the right
to return to the mainstream or falling out of both the ADAPT program and Gilbert High
School. Changes which move students to a less restrictive alternative are done .on-.a trial
basis, and are closely ‘monitored by administration and the ADAPT teacher. Specific time
frames are adopted for the individual student's monitoring, and included as one of the

7

aspects of the student's individual educational plan (IEP). : i

14
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. EXTENDED RESOURCE MODEL CONSIDERATIONS .

.-It. is recognized that the extended resburce class for the Emotlonally Handlcapped requires
a_joint effort among parents, the Special Educatlon Department, Counseling Department,
Psychologlcal Services and Administration. This team is organlzed to give maximum' assist--
arice to each Emotiohally Handlcapped student. However,™ main burden of the class is
‘placed on the classroom teacher and the high school Special‘\Education Department
Because Emotlonally Handlcapped children tend to profit most from & program thaéfls care-
fully planned and éystematlcally structured, thé following are\lncluded in the model:

LY B Voo, : 4
I. Characteristics of Teacher/Implementer : ' y
A. OBjectivity- understanding related concepts in psychology and
special education 8efining educational goals in térms most people
can understand, obtaining objective 1nformatlon relevant to successful

. : teachlng, and carefully separating one's own needs from\those of the’

pupil. The ability to accept feedback regardlng,one s teaching is also

implied in this charactéristic. ! N

Bf Flexibility- the ablllty to sh1ft teachlng methods and goals to fit

the needs of the learner. : . . \

: ' C. Structure: ability to establlsh as well as maintain reasonable standards
for both* behav1or and academic achievement. - x

\

]

- ° v 4 '

D. Resourcefulness:q“the ability to develop creative and meaningful approaches

< : to teaching. . -V ' :

v ) - T
E.. -Sdcial Reinforcement: the ability to give positive approval’ and attehtlon
. to students to encourage des1rable student behavior.

v ' ' ’ . l" ‘
_ F.,JGurrlculum Expertlse- mastery of both curriculum content and methods I
3 approprlate for teachihg the emotionally handicapped child. .

.

9
G. Serving as an appropriate intellectuyal model. Exemplifying im behavior .
thpse 1ntellectual‘characterlstlcs we wish children to _imitate.

II. Teacher Aide Characteristics. _ i .

A. Similar personality characteristics listed for teacher N

@ : 5-

i . » ' ‘ * \(/ » . . ) L3 A
B. Maturity - . .
C. Experience working with high school age children / o

D. A desire to work with the emotionally handicapped adolescent

E. Free of personal and emotional problems

: Fe 4Serve as an appropriate academic and social model - A

o G. 1) assist in 1nd1v1duallzlng instruction by individual tutorlng
. and preparatiqQn of instructional materials.
2) assist with classroom management.

N -

(Note: College intern program would be a good source for potential aides.)

. ~
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III. Classroom Management - components

’ . : ’

A, Behav1oral frequency count - target behaviors

1) systems for recqrd keeping are established.

2) recofds are kept ofi each stuqent-in class . d
“ : 3) recording is performed daﬁly | -
B. Motivation | )
. 1) reinforcement system - individually based . A
. 2) class privileges and rights should be earned .’}
3) establlshment of a "Reinforcement Menu " '
T : 4) determ;nation of additional'reinforcements needed for cliss

o 5) Phasing Contracts: The ultimate goal of a spécial class for ,/
emotlonally handicapped children is to return. them to the reqular S/
class as soon as possible. The time required to achYeve this varles

) w:.th each child. Thé evaluation and_placement ashould project- an/d

-11,-.' set goals for returnlng the child as soon as p0551ble based' uporn Y

o the ‘behavioral and academic evaluations made by the Staff. Thére-

(N ' fore careful and ?bntlnuous evaluation 1s.negessary /}'

. L /
6) a system of Moni or1ng of Behav1or aftex returning the students

~ e

Iv. The ADAPT program strongly encourages act1ve ‘parents and faculty part1c1pa-
tion through various aspects of the program. In addition, to the/tradltlonal
parent contact (parenthteacher conferences, etc.) home actxv1t1ee are
developed to encourage family participation in counseling, and/gevelop
other participation actlvxtles. . .

i

L
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VI. Counseling and Affective Elements e

"is a pervasive ‘aspect of the program,

"to begin asking for what he wants and needs lnstead of acting out.
-ing theme is building communication skills for ‘establishing stronger interper-

-sonal relationships.

As suggested under the currlculum section, the values element of the program
In addition, both individual and group
counseling are integral components. . In-class group activities, out-of-class
group act1v1t1es, and one- to-one 1nd1v1dual counsellng is done on a prescribed

basis. .

.

The counseling-role is an integral part of the currlculum for thé EH class. -
The counseling materials and- techniques are implemented to best facilitate

communication. Effective communication skillsg are necessary for an EH student -
‘Oné ‘counsgel-

v
- . °

. L
The counsellng department contrlbutes fo the overall effectiveness of the

’ v
-EH program.® This is achieved by providing services through several dlffegént
. levels.

Eath of these contains g gPmmon element of providing a personal relation-
Shlp to be incorporated into the total structure of the EH class and in the
Special Education Department in general. . :"* .

1
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be'ween:studeﬁt 'tudent s@udant' eécher
nfbrmatlonf‘ )

S '2.~ETéacher”f‘fﬁﬂ*'.¥
‘AL Personal reiat 'nshlp _ ,
B. 'Crisis irtervention- R RV S
C. stsemlnatlng 1nformatlon about: wareness
) R » R G1v1ng support o Ly : )
. * , . - E. Providing tralnlng R
’ o F. - 'Condueting ‘groups - . 'vg'a:gjzvf'
G.. Individual couns,elmg s
H. delly'eouhsellng
. ) . I.° Testlng Y
v ; 1) Pre-post .
N 2) Vecational aptltude and 1nter$st 2
3) Achlevement _ o v S T - .
R Gettlng materlals = ‘ . f B AL AP I
S 1):;Se1f—awareness B : " AR .
2)"'Problem olv1ng T
PR . 3 ,wDec1slonumak1ng T "
P ]f‘ '“4) Career"lnformatlon S Coe
3 .'44‘. Fam}lz |
A. Provide interpers6nal'reiationship
B. Offer classes-on personal growth and'communications
"C. Provide 1nformat10n on emotional handlcap . S
D. Involve paxénts ‘with program development .
- E. Intervention with parents-students *
- F. Intervention with parent—students—auﬁpdrities
oo | .

(Note: The counséllng services include continual investigation and assessment
it needs. Their services listed above are by no means exclusive of “other
services. It is felt that these services are best provided through the regqular
curriculum ‘program of the EH class "and not 'solely as a separate unit.) .

VII. Class Crediting - The number of credits earned by'students will vary according
to the. number of contracts developed and completed, to a maximum of six credits
annually. Contracts for academic credit shall be mutually approved by teachet

-

‘and prlnc1pal. I T i . -

’

< I | ,: | .1(} '
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There were some 1n1t1al expenses fbr materlals and/suppli
n ol prll and May, 1977, the staff wOrked R currlculum deyelqpment 95
”xctnprogram—observa n, student placement, attendlng o:kshops Jetc’

were 1neurred durlng thede. perlods
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; ADAPT: one year in’ perspective - a program evaluation:
J . ) N

INTRODUCTION_-

In May, 1977 a proposal and program descrlptlon regaralng ADAPT
(Alternative Direction for Adjustment and Personal Training) was
submitted to the S w4 ' bc~~7 Auring a work session. The description

included informat - background and need, sﬁ%losophy and

purpose, and, ié¢ . . ‘ocedures for an altern_ > program.

Program model -, service delivery sys administra-
.tive considerat. . . -visions for annual, pro. raluation

were also outlineda. vuring the past two weeks, pPrXogram evaluation
information has been collected and organlzed according to the guide-
lines submitted in the original dproposal.” The following represents
-* ' a summary - both statistical and descrlptlve - of the ADAPT program
outcomes and effects during 1ts first full year of operation.

EVALUATION COMPONENTS’

The purpose of the program evaluatlon is to determlne if previously
identified needs regarding both students and programs have been met
with the addition of ADAPT, the degree to which they have or have
not been met, etc. Evaluatlon of the ADAPT program was accomplished
251ng both objectlve and subjective data. Specific objective criteria
ere developed regarding student attitude ratlnos, parent attitude j
ratings, attendance differentials, number’ of days on suspension,
number of incidents involving administrative intervention, program
evaluation by administration, and program awareness of regular staff.
Furthermore, the evaluation included subjective comments - on behalf
of staff, students, and parents. -

' RESULTS -,
The awareness survey, submitted randomly to abpproximately 25 regular
. faculty members, indicated a general lack of awareness of the ADAPT
program, it purposes, etc. Seventy-five percent of ‘the staff who
returned the questionnaire indicated that they were not aware of

the ADAPT program, or indicated vervy minimal information regarding
the program. Within the special education program and the adminis-
tration, however, the level of awareness regarding thes ADAPT program

was considered to be very well developed. p

The administrative evaluation torm considered ADADPYLT f#0m s1. basic
perspectives: academic aspects.of ADAPT, c0unsgkf;h and affective
aspects of ADArT, behavior of ADAP1 students, overall opcration of
the ADAPT program, overall opcration of the toutal special educatio..
program, and recommendations for continuance or discontinuance of
the program. Based on the administrative evualuation, which included
three high school principals and four supvort personnel, the majority
of administrators rated the academic aspects of the ADAPI prugram

as adequate, the counseling and affective aspects as adeguate, the
behavior of the ADAPT stude..ts as improved, the ouveration of the
ADAPT proygram as improved, the oOpecration of the total special educu
tion program as cither impioved or greatly impr..ved, and 100% of the
administrators recommended program continuation. Under the c..mment
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sections, the most frequent positive comments indidated were:
1) * being greatly impressed with the ovéerall operation of the -
special education pyogram - stablization of the program, 2) _ the
provision of a much needed alternative program for students with.

‘unique needs, 3) .greater control and supervision of students

identified as having specific and critical needs, and 4) advance-
ment in personalized e?ucatinn - improved rapport between teachers
and students. . Tre m o3t - noted areas to be improved were:
l) the need .. =+ v - a5 activities - field experiences
and 2) the neeu - . nization and structuring of the
academic aspects of the ADAP1 prougram, and 3) the need for improv-
ing the affective and counseling aspects of the program. ’
The principal information obtained in the parent questionnaire con-
cerned the district's effort prior to ADAPT, since ADAPT, and total
program-effectiveness. Before the inception of ADAPT, the majority
of the parents surveyed indicated that they were either not satis-
fied at all or barely satisfied with the effbrts made by the school
district in educating their child. Since the development of the
ADAPT program, all parents surveyed - indicated that they are either
satisfied, very satisfied, or most satisfied with the efforts of
the counseling and special education departments in educating their
child. The most frequent comments were regarding the interpersonal
effectiveness their ‘'students had been dyveloping, complimentary
comments toward the teachers and their unique interest in their
child as an individual, and gen@ral imorovement in -student interest
in attending and participating in school: While parents varied to
a great degree régapding their  son or daughtér's work completion,
work on assignments, etc. the results of the parent questionnaire
indicated strong suppdrt for the effortsWgade by\the school on
behalf of their children since the development of the ADAPT prograu,
while being substantially less satisfied with the school's efforts
prior to the development of the ADAPT program.

Students'attitudes overall, as predicted, varied yrcatly reyairdling
their interest and desire tu be in the public school setting. Due
to the nature and severity of the different cases in the ADAPI pro
gram, responscs ranged from being totally uunhappy in school to veing
very pleased with the school dnd the school situacion. The most
significant commeunts, however, were derived relating attitude towai.d
teachers, piincipals, and persounal gttitude. or adjustments. All
ADAPT students responiing indicated they felu that their tea.ier

had becen eithe: helpful 6« very helpful i1n providing theuw with
education. In addition ail studénts iudicated that they felt .
high schooi principals w.cre cither interested o. ver, int rest d

in their weil-being at the .chool setting. Based on student repoa. .
prior to the ADAPT pro,ram  this iesult proved in ma.ked conirast to
the p:obiems, attitudes, and statements of these .tudent, prior t.
the developmeut of the ALAPT program. .n wther words, althouyh the
students varied grcatly in tneir inte.cst in academic waterials et..
substantial pro,ress appear:s to Lave been made with t.e students:
attitude goward teacners, adwinistra.ors, etc. Thi. result was ai.o
corroborated in terms of their personal attitui. and adjust.ent
while at school Students indicated th.t they f.lt .ore averay.. .
typical 1n the .utlic schoul setting than théy had 11 the past.
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Data concerning student attendance, suspensions, - and disruptive
incidents requiring administrative intervention were collected \
~and collated,.%g Due to the fire 'which ogcurred during the past schooll
year, many re®ords from prior years were not readily forthcoming.. -
However, records of -student performance during the current school
year, where available, were obtained and -analyzed.. .

With respect to the number of days spent on suspension, data was

L collected o~ g''ree students indicating information before and after
their err b‘i in ADAPT. Student number one spent seven days dur-
ing the ' sester on suspension, primarily for reasons of

. attende 1as spent no days on suspension after this date.
" Student . . -WwO spent ten days on suspension during last year

prior to his enrcllment in the ADAPT program, and no days on suspen-
sion during the present school yeaY while enrolled in ADAPT. While
two ADAPT students (not presently enrolled), increased .the number of
days on suspension, it must be indicated that the ADAPT program was
designed to provide an alternative format in which students could
earn/their way back into the mainstream of school or out of school
altogether. 1In other words, although the school regrets not being
able to reach every student through the ADAPT program, the avail-
ability and utilization of the program permitted the school to meet
a legal responsibility. For these €tudents, .the ADAPT program pro-
vided a last attempt, a controlled observational and educational set-~
ting, and guaranteed the smooth operation of the remaining 990
students¥ at Gilbert tigh School.’-

Information and data’zegdpﬂing the nunber of disruptlive 1ncldents
requiring administrative intervention similarly produced favorable
results. The number of overall disruptive incidents for five target
subjects declined from 29 to 12. Once again, however, the figures
are somewhat inflated by the inclusion of one of the former ADAPT
students who indicated no willingness to participate under any cir -
cumstances. Qf the total number of disruptive jncidents, one student
in particula. accounted for 75% of the incidents requiring adwfnis-
trative_idtervention. Iln other wovrds, since the inclusion of/ the
ADAPT progtam, high school administration has only been cailed in

on four specific disruptive incidents involving the ADAPT studynts,
during the previous sthool year, however, the number of required
administracive inte:ventions for the same students was signifitantl,
and critically higher. The information rcgarding the disruptive
incidents indi ates a r.eeiung of the hiyh school administration ..
become involved in activities other than repeatedly disciplining a

relatively smal! number of st.dents During the present school e
as indicatcd by the marhed decrease 1. the numbe. of incidents
involving ADAPT students, t.igh scho.l principals have been freeua .

participate in ..ore pressing d%?iniStLative funciions

Filve ALAPT _iudentws tor whoaw data were avarlabllce oo, loal
targ.t students for .tteudanc. anaiysis The data is s mmarizel .

Tables 1 and 2.
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’ ' . r ADAPT- Target Student Attendance Data
. i - [ ' Y » hd - ~
Prior to ADAPT ' ‘ " Since ADAPT
. , - ‘ . ‘ . . .
Days in = Total Percent Days_in - Total’ Percent Net %
attendance possible attended . attendancé possible attended change:
p P — : .
R - / N .. "
S1 | 141 175 , 81w - 0 48 " . 57 84% + 3%
S2 53 T 308 53 157 _ T 973 +67%
S3 - ¢ 11y 77% a6”" * a7~ ans -21%
- * ¢ - .
S4 71 . 110 " 65% ' 39 - . 47 83% +18%
- . . S
85 55 . 85 65%, . © 65 72 90% +25%
- ) . . .
. - ' 0
o ‘ 61.8% RS . 92.4%

;

! / ' ‘J:u,u —
Percent improvement in attendance = +30.6% Ry

TABLE 2*

Attendance Rates Projected Over One Year

Before - 61.8% attendance x 177 days x 5 target. students x$8.04 dally —$4397 327
L reim- .
After - 92.4% attendance x l77‘6ays x 5 target students x$8.04 bursement=$6574.

Net increase stat”gld =$2177.31

*Criteria for attendance analyzed wa$ the state adopted definition for claiming
a student for ADM. Both "excused" and "unexcused" absences were counted. Many
of the absences reflected in the table were listed as.excused absences. Figuges
not including $1.30 qualifying tax rate or spec1al education excess cost revenue:

The five students were each in attendance less than 81% of the
" time, while collectlvely they were in attendance exactly 61. 8% of
the total possible days prior to entry 'into’ the ADAPT program.

K; Data obtained from student entry until May 1, 1978 1nd1cate iln- _
proved attendance for each student, with se*eral students improv~ )
ing dramatlcally. For ADAPT students with preV1ously identified - :
attedance problems, an-dverall 1mprovement in attendance rate
was calculated to be an impressive 30.6%.

There are two major points illustrated by the raw and tabulat.d

data. First, students - individually and collectively - are

attending school more often, are exposed (o learning situations

more often, and ‘stand to© benefit more extensively from their

education than prev1qusl Second, from a financial/administiaiive

perspective, the imp veﬁ student Attendance has generated greater
et ; :
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state reimbursement than would be projected without the obserwe /mprovement.
. . 1*‘_ R ]/ .
. .

ADDITIONAL COMMENTS AND RECOMMENDATIONS

Gilbert High School S ADAPT program has moved through severql phases during
.the’ recent school Year. The program experienced 1n1t1al d§Ef1gulty in becomlng !
establjished, 11m1ted tlme in terms of staff preparatlon, ahd some trial and
error 3&tiv1t1es in order to determine the most efflclent/and productive’ program.
All staff effected by the ADAPT program agree that the program vas certarnly not
an easy r¥-qw® to implement effectively; however, the same staff unlverﬁally
agree ¢ ¢ = been an extreom- ~r+*=+ile program. The ADAPT pﬁog am wg<
develope - 4 implemented a& vir.uaiiy nu additional cost to the district over
what was projected for the special education budget. The teachérs re311gned
course loads and class a551gnments in order to accomodate the ADAPT proYyram,
As the program has evalved, staff awareness, and sophistication, °as wqil as
student interest and activity, have, have greatly improved. During fhe second
semester of the present school year, it has becqme apparent that th ADAPT
program model is rapidly,becoming a prototype for similar programs throughout
- the state. The ADAPT program has been presentied at two state-wide jconventions
-and has been very well received, Numerous 1n6u1r1es have been se to the
special ‘services department regardlng the AQAPT program, structuri cost, etc.
A number of ‘consuktants for the Department of Education - Divisioh of Special
Education have indicated great interest in/ the ADAPT program within the spec1a1
educatlon and administration departments At Gilbert High School.
/ b
Probebly the single most vital and essential element in the ADAPT program has
been the unselfish ‘commitment on the part of all staff members concerned with
- the ADAPT program. The staff has been committed to developing. a. qullty alter-
) native program at Gilbert High School, and several people have giveéen their
time and expert§§e very unselflshly. Without dedicated personnel, the ADAPT
program would have been history aftér two months of operation; with the
commitment and staff dedication, hpwever, the Gilbert High School ADAPT program
has evolved to become an effectivé/and essential program for the district.
Due t& the nature and sbverity Qf the student's problems, considerable vari-
ability was- evident regarding program effectlveness In this respect, both
individual student's progress and overall program progress were cOn51dered to
accurately evaluate the program. It should also be stressed that this progrmn
does not purport to be the final answer in all cases--it is conceivable that
outside placements might still be considered in the most severe cases. The
most vital functions of the program are to provide every measure of Support
possible at the local level, and to exhaust all lo.al means of effectively
educating students in the Gilbert Public School system.

The 1878-79 school year should prove to be an extremely productlive aund oLl
tive year for the ADAPT program. With initial growing ,ains behinua us the
plogram is presently well on track and gaining momentuwn with each passiug
Uegk The results of this evaluation (need fo. more field tiips, improviuy
of the academic aspects of ADAPT, etc.) must be incoxporated into our effor..
N more effectively if the program is. to continue to improve. Based on the
documented successes of“the present school year, and a commitment to proviae
equality education through the ADAPT program, we recummend the co.tinuation . .
fortification of the ADAPT program)fur the cominy school year.
Q
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